Resilience refers to findings that some individuals have good outcomes despite exposure to stressors, and protective factors are defined as influences that alter a person's response to such stressors. Academic resilience research identifies factors that promote positive educational outcomes; however no research to date investigates student resilience in the unique context of Physical Education (PE). The current study sought to explore protective factors that alter secondary school students' responses to the common stressors associated with PE participation.
RESILIENCE IN PHYSICAL EDUCATION be asked. Parents were asked to contact the first author, or their child's PE teacher within two weeks of receiving the letter if they objected to their child taking part. Additionally, at the beginning of each focus group, the researcher described what the discussion would be about, and gained students' verbal assent to participate. Semi-structured interviews were conducted with teachers and focus groups were conducted with students. All interviews were recorded using a dictaphone, and audio-recordings were subsequently transcribed by the lead author. Notes were recorded throughout the interviews and focus groups to facilitate later analysis. The decision was made to interview both teachers and students to get richer detail about the experience of stressors in PE. It was felt that teachers may provide another perspective of the experience of students in lessons that students may, or may not, discuss during focus groups. The approach to interviewing both students and teachers is an approach commonly utilised in educational research (Wellington, 2015) .
Students focus groups
In total, nine focus groups were conducted. Teachers were instructed to select five or six students, ranging in physical ability and engagement in PE, to form each focus group. Each focus group consisted of students from the same class, and therefore the same age and gender. A focus group approach was chosen for a number of reasons. First, focus groups are proposed to be appropriate for situations where research aims to draw upon participants' beliefs, attitudes, and feelings by utilising group processes, such as participants building on each other's ideas (Ennis and Chen, 2012) . Second, the focus group approach was chosen in an attempt to reduce the adult-child power relationship that may be a disruptive element in one-to-one interviews.
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Construction of focus groups with participants of the same age and gender was designed to facilitate an environment whereby students felt comfortable (Ennis and Chen, 2012).
A focus group guide was constructed to ensure that questions were focused on the topic under study. To begin, students were asked to talk about what they thought resilience meant (e.g.
"Have you heard of the word resilience?" "Does anyone know what the word resilience means?"). . Following this, the three components of resilience (i.e. stressors, positive adaptation and protective factors) were discussed in sequence. Students were asked to identify and discuss potential stressors in PE lessons (e.g. "Can you tell me about a situation in PE that you found challenging or irritating?").. Next, students were asked to think about a student who responds well (positively adapts) in the face of these stressors, and thin specifically about what a positive response would be. Finally, protective factors were explored by asking students to discuss the reasons why some people are able to respond positively to stressors in PE ("Think about a person in your class that is good at responding well when irritating or upsetting things happen in PE.
What do you think the reason is that they are good at this?") The focus-group guide consisted of open-ended probe questions that aimed at initiating group discussions. The full focus group and teacher interview guides are available on request from the corresponding author. Following piloting, by testing the interview questions with a group of five students, the student focus group guide was altered to make questions more coherent for participants (specifically by altering the wording of questions). Focus groups were conducted during students' scheduled PE lessons by the first author.
Sample size could not be pre-determined, given the need for a thorough exploration of an as yet unknown phenomenon (Morse, 2003) . There are various interpretations, quality assurances, and expectations with regards to the concept of data saturation in qualitative research RESILIENCE IN PHYSICAL EDUCATION (O'Reilly and Parker, 2013). Due to time constraints (i.e. collecting data during scheduled PE lessons) the focus groups were limited to one hour each. Focus groups therefore ranged from 35 to 55 minutes. Despite these constraints, we felt that each focus group was conducted to a point at which all questions were explored in detail and the experiences of all participants were captured (Morse, 2003; O'Reilly and Parker, 2013) . Each focus group was audio-recorded and transcribed verbatim, producing 226 pages of single-spaced transcribed text. Each focus group transcript was analysed prior to further data collection to ensure all themes were thoroughly explored.
Teacher interviews
For most of the questions, the interview guide for teachers was similar in content to the focus group guides for students; however, language was changed to meet the differences in student and teacher comprehension levels. Additional questions were added that applied to teachers specifically, for example, "Is there anything that you do during lessons to support students to be resilient following setbacks?" Before interviews began, the researcher explained the nature of the discussion and described how the data would be used. Teachers were invited to in PE. Specifically, teachers may develop stronger relationships with students who are selfdetermined and motivated in lessons (Pelletier, Seǵuin-Levesque, and Legault, 2002) . For example, Taylor, Ntoumanis, and Standage (2008) reported a positive relationship between PE teachers' perceptions of students' motivation and how emotionally involved and structured their teaching environments were. The current findings may encourage teachers to focus on an equal relationship with all students, regardless of their motivation and behaviour.
Limitations and future directions
The current study requested PE teachers to select students from their class who reflected a range of ability levels, motivation and engagement in PE. While this may have been achieved, there is a possibility that the sample reflected students that were more likely to respond positively to questions about their experience in PE lessons. Future research may benefit from seeking a random selection of students and complement focus group and interview data with observations of PE lessons. Moreover, the participants in the current study were mainly White British, therefore future research may benefit from exploring the views of individuals from a range of ethnic backgrounds. Furthermore, the subthemes of protective factors reported were predominantly factors that would facilitate responses to performance stressors. Previous research has shown that students experience organisational and social stressors during lessons, and more emphasis of these during the focus group may have identified more varied protective factors.
Conclusion
The current study identified and explored unique protective factors that may facilitate resilience in the PE context, specifically revealing individual assets and environmental resources that may
